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Abstract. 

Arabic maharah qira’ah learning for non-native speakers still faces obstacles in text 

comprehension due to limited vocabulary, the complexity of language structures, 

and the use of learning approaches that tend to be partial rather than integrative. 

This study aims to analyze integratively the application of bottom-up, top-down, and 

interactive reading theories in maharah qira’ah learning. This study uses a 

descriptive qualitative approach with the library research method. Data were 

obtained from various literature sources such as books, scientific journal articles, 

and relevant previous studies, then analyzed using content analysis techniques. The 

results of the study show that the bottom-up approach plays a role in the gradual 

recognition of language elements, while the top-down approach helps 

comprehension through background knowledge activities, and the interactive model 

integrates both simultaneously. The integration of these three approaches becomes 

more effective when applied in systematic learning stages, namely pre-reading, 

during-reading, and post-reading. Thus, the integration of reading theories can be a 

strategic solution in developing maharah qira’ah learning that is more 

comprehensive, systematic, and effective for non-native speakers. 
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I.  INTRODUCTION 

Arabic, as one of the official languages of the United Nations, is widely used in various fields such as 

science, politics, economics, and others, which proves that Arabic is a means of human communication 

(Cecep et al., 2024). Therefore, it is important for students in Arabic language learning to master several 

basic skills, one of which is reading skills or maharah qira’ah. This skill is essential because through 

reading, a person can understand various information, knowledge, and values contained in Arabic texts. In 

addition, reading is also the main means of accessing Islamic literature, scientific knowledge, and academic 

sources that are widely written in Arabic. Therefore, mastery of maharah qira’ah becomes one of the 

important competencies in Arabic language learning (Alimudin et al., 2023). 

However, in practice, many learners of Arabic as a foreign language still face various challenges in 

understanding Arabic texts. These difficulties can be caused by limited vocabulary, differences in language 

structure, and the lack of effective reading strategies. In addition, Arabic texts often have complex sentence 

structures and use language styles that are different from the learners’ native languages. This condition 

makes the process of understanding reading materials more difficult, thus requiring an appropriate learning 

approach (Messouab, 2024). 

In the context of foreign language learning, reading theory has an important role in helping learners 

understand texts better. Reading theory provides a foundation for how the process of understanding reading 

occurs, starting from word recognition to the interpretation of meaning as a whole. Through the application 

of appropriate reading theories, learners can develop effective reading strategies, such as predicting the 

content of the text, understanding the main ideas, and connecting information in the text with the knowledge 

they already have (Fadhli et al., 2024). 

Although various reading theories have been widely developed in foreign language studies, their 

application in maharah qira’ah learning in Arabic still requires deeper study. Some studies focus more on 

language teaching methods in general, while studies that specifically discuss the application of reading 

445 

https://ijsenet.com/
mailto:ulyanisakamilah@gmail.com


  International Journal of Science and Environment 

                                                                       https://ijsenet.com 

theories in understanding Arabic texts are still relatively limited. This shows the existence of a research gap 

that needs attention from researchers and practitioners of Arabic language education (Al-Jarf, 2026). 

Based on this, a theoretical analysis of the application of reading theories in maharah qira’ah learning 

is needed. This study is expected to provide a more comprehensive understanding of how reading theories 

can be used to improve the ability to understand Arabic texts. In addition, this analysis can also serve as a 

basis for designing more effective learning strategies so that the process of learning to read Arabic can take 

place optimally and provide improved learning outcomes (Muzayanah et al., 2025). 

 

II. METHOD  

This study is a library research that aims to examine various theories and concepts related to Arabic 

reading comprehension. This study uses a descriptive qualitative approach to describe and explain 

systematically various concepts and findings contained in different literature sources. This approach was 

chosen because the research focuses on the analysis of concepts, theories, and scholar’s perspectives related 

to reading comprehension. Therefore, this study does not involve direct data collection in the field, but rather 

through the review of relevant written sources (Snyder, 2019). 

The data sources in this study were obtained from various references such as books, scientific journal 

articles, and previous studies related to reading comprehension and the Arabic language. The data collection 

technique was carried out through the documentation method by collecting, reading, and recording important 

information from various literature sources relevant to the research topic. The collected data were then 

analyzed systematically to identify concepts and theories related to maharah qira’ah learning. The data 

analysis technique used was content analysis, namely analyzing the content of various literature sources to 

obtain a deeper understanding of the application of reading theories in Arabic language learning (Lubis et al., 

2023). 

 

III. RESULTS AND DISCUSSION  

The Nature of Maharah Qira’ah 

Maharah qira’ah is a fundamental skill in Arabic language learning that not only focuses on the 

ability to pronounce texts but also on comprehending meaning comprehensively. This skill includes the 

ability to recognize letters, vocabulary, sentence structures, and to interpret the content of reading materials 

critically. Therefore, reading serves as a primary means of acquiring knowledge, enriching vocabulary, and 

developing analytical thinking skills in Arabic (Rahman, 2018). 

Functionally, maharah qira’ah learning aims to equip students with the ability to capture main ideas, 

important information, and messages in various types of texts, whether academic, scientific, or religious. 

This objective is not only technical but also cognitive, as it involves the processes of analysis, interpretation, 

and connecting information with prior knowledge. Therefore, reading comprehension should be directed 

toward deep comprehension, not merely the recognition of language symbols (W. Grabe, 2009). 

In practice, reading in Arabic can be classified into two main forms, namely intensive reading and 

extensive reading (Muhammad Rizqi Ramadhan et al., 2024). Intensive reading emphasizes deep 

understanding of language structures and text meaning through guided analysis in the classroom, whereas 

extensive reading focuses on fluency, broadening knowledge, and increasing independent reading interest. 

These two types of reading complement each other in developing comprehensive reading competence (Al 

Haqiqy et al., 2024). 

The process of qira’ah learning also takes place systematically through three main stages, namely pre-

reading, during-reading, and post-reading. The pre-reading stage functions to activate prior knowledge and 

introduce the reading context, the during-reading stage focuses on understanding the content of the text with 

teacher guidance, while the post-reading stage is used to evaluate and reflect on students’ comprehension. 

These three stages show that reading is an active process involving interaction between the text and the 

reader (Ardiansah et al., 2025). 

Theoretically, reading comprehension can be explained through three main approaches, namely 

bottom-up, top-down, and the interactive model. The bottom-up approach emphasizes the importance of 
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mastering linguistic elements as the basis of comprehension, while the top-down approach highlights the role 

of background knowledge and context in understanding texts. Meanwhile, the interactive model integrates 

both approaches, so that reading is viewed as a dynamic activity involving both decoding and meaning 

interpretation. This interactive approach is considered more relevant because it is able to explain the 

complexity of the reading process comprehensively (Syaifudin, 2024). 

Success in maharah qira’ah is also influenced by various factors, such as vocabulary mastery, 

background knowledge, linguistic ability, motivation, and reading strategies (Alderson, 2005). These factors 

interact with one another and determine the reader’s level of comprehension of the text. Therefore, the 

development of reading skills must be carried out in an integrated manner by considering the cognitive, 

linguistic, and affective aspects of students (Hasan & Rido’i, 2024). 

Thus, the essence of maharah qira’ah lies not only in the ability to read mechanically, but also in the 

ability to understand, analyze, and interpret texts critically and contextually. An integrative approach, 

systematic learning stages, and attention to supporting factors are the keys to optimizing Arabic reading 

comprehension effectively. 

Implementation of Reading Theories in Maharah Qira’ah Learning 

The application of the Bottom-Up approach in maharah qira’ah learning emphasizes the gradual 

process of language decoding, starting from the recognition of letters, vocabulary, and sentence structures 

before reaching complete comprehension of meaning. In practice, teachers can begin by training the 

pronunciation of Arabic letters, introducing new vocabulary, and explaining simple syntactic patterns that 

often appear in texts. For example, in the sentence   الَْكِتاَبُ جَمِيل, students not only understand the lexical 

meaning but also analyze the mubtada’–khabar (subject–predicate) relationship. This approach is 

particularly important in the context of Arabic because the complexity of morphology and the i‘rab system 

requires accuracy in understanding linguistic elements (Kaufman, 1971). However, this approach tends to be 

mechanical if it is not balanced with contextual understanding, thus potentially resulting in rigid and less 

meaningful learning (W. P. Grabe & Stoller, 2013). 

More deeply, the Bottom-Up theory has the advantage of building a strong linguistic foundation 

because students are trained to recognize language structures systematically. This makes it highly relevant 

for beginner learners who still have limited vocabulary mastery. In addition, the focus on the text helps 

minimize interpretation errors because comprehension is based on clear linguistic evidence (Ngabut, 2015). 

However, excessive dependence on this approach may hinder learner’s ability to comprehend global 

meaning, especially when learners focus only on word-by-word analysis. In the context of Arabic language 

learning, this is often seen in difficulties in understanding long texts or unvowelized texts (without harakat), 

showing that this approach needs to be complemented by other more contextual strategies (W. P. Grabe & 

Stoller, 2013). 

Meanwhile, the application of the Top-Down approach emphasizes text comprehension through the 

activation of background knowledge, experience, and the reader’s context (Goodman, 1967). In maharah 

qira’ah learning, teachers can begin by providing stimulus in the form of guiding questions or preliminary 

discussions before reading the text. For example, before reading a text about prayer, students are invited to 

reflect on their experiences, so that when they encounter the sentence   فرَِيضَة  عَلىَ كُل ِ مُسْلِم ُ  they can ,الصَّلاةَ

understand its meaning more quickly and contextually (Wijaya & Hikmah, 2023). This approach shows that 

comprehension depends not only on the text but also on the reader’s ability to connect new information with 

prior knowledge. However, in the context of Arabic, this approach has the potential to create misconceptions 

if background knowledge is not supported by adequate linguistic understanding. 

The Top-Down theory has the advantage of improving global comprehension because readers can 

capture the main idea without having to understand all vocabulary. In addition, this approach is effective in 

activating schemata and training critical thinking skills through prediction and inference (Goodman, 1967). 

However, a high dependence on prediction can cause interpretation errors, especially when learners face 

texts with complex structures such as classical Arabic texts or religious texts. This shows that the Top-Down 

approach, although flexible, still has limitations if it is not balanced with adequate linguistic analysis 

(Stanovich, 1980). 
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Conceptually, these two approaches have complementary characteristics. Bottom-Up excels in 

linguistic accuracy, while Top-Down is more effective in building global meaning comprehension. The 

limitations of each approach show that using only one dominantly is not sufficient to produce optimal 

reading comprehension. In this context, experts recommend the interactive model as an integrative solution 

that can accommodate both processes simultaneously (W. P. Grabe & Stoller, 2013). 

The interactive model, as proposed by David E. Rumelhart (1977), views reading as a process 

involving interaction between linguistic information and the reader’s knowledge at the same time. In this 

model, the processes of decoding (bottom-up) and prediction (top-down) run in parallel to construct 

meaning. This approach is more realistic because it reflects the actual cognitive workings of readers, 

especially when dealing with complex texts such as Arabic. In addition, this model emphasizes that meaning 

does not only come from the text but is constructed through active interaction between the text and the reader 

(Rumelhart, 1977; Stanovich, 1980). 

The integration of the interactive model becomes important because it is able to overcome the 

weaknesses of each approach. The bottom-up approach, which focuses too much on structure, can be 

complemented by the top-down approach that provides meaning context, resulting in more comprehensive 

understanding. However, the implementation of this model is not always easy, especially in the context of 

Arabic language learning where students’ basic linguistic abilities are often still inadequate. This shows that 

the success of the interactive model greatly depends on students’ readiness and teachers’ pedagogical 

competence in managing learning strategies flexibly (W. Grabe, 2009). 

In practice, the interactive model can be applied through integrated pre-reading, during-reading, and 

post-reading stages. In the pre-reading stage, teachers activate schemata through discussion or prediction 

(top-down). In the during-reading stage, students conduct linguistic analysis of vocabulary and sentence 

structures (bottom-up) while still understanding the overall content of the text. Meanwhile, the post-reading 

stage is used for reflection and meaning interpretation. This approach allows the use of reading strategies 

such as skimming, scanning, and inference in an integrated way, making learning more active and 

meaningful (Bin Sawad et al., 2022; W. Grabe, 2009). 

Nevertheless, the integration of both approaches in the interactive model also has weaknesses, 

including requiring longer learning time and teacher readiness in managing various strategies 

simultaneously. In addition, this approach demands a balance between students’ linguistic abilities and 

background knowledge, which in practice is not always evenly distributed. However, if applied properly, the 

interactive model remains the most effective approach because it is able to produce accurate and in-depth 

comprehension while also developing learners’ critical thinking skills (W. P. Grabe & Stoller, 2013; 

Stanovich, 1980). 

 

IV. CONCLUSION  

Based on the results of the literature review that has been conducted, it can be concluded that maharah 

qira’ah learning in Arabic for non-native speakers requires a comprehensive and holistic approach. The 

bottom-up, top-down, and interactive model approaches each have important contributions in the process of 

understanding texts. The bottom-up approach plays a role in building a linguistic foundation through the 

systematic recognition of letters, vocabulary, and language structures. Meanwhile, the top-down approach 

helps learners understand the global meaning of texts by utilizing background knowledge and context. 

However, the reliance on a single approach is not sufficient to produce optimal comprehension. Therefore, 

the interactive model emerges as an integrative solution that combines the strengths of both approaches 

simultaneously. This model allows the reading process to take place dynamically through the interaction 

between linguistic analysis and meaning construction. Furthermore, the integration of these three approaches 

becomes more effective when applied in systematic learning stages, namely pre-reading, during-reading, and 

post-reading. Thus, maharah qira’ah learning not only focuses on mechanical aspects but is also able to 

develop deeper, critical, and contextual understanding. The integration of these reading theories becomes a 

relevant and effective strategy in improving Arabic reading skills for non-native speakers. 

 

448 

https://ijsenet.com/


             International Journal of Science and Environment 

                                                                          https://ijsenet.com 

 

V. ACKNOWLEDGMENTS  

The authors would like to express their deepest gratitude to Universitas Darussalam Gontor, especially 

the Arabic Language Education Study Program, Faculty of Education, for the academic support and facilities 

provided during the process of completing this research. Appreciation is also extended to the lecturers and 

academic supervisors who have provided guidance, input, and constructive suggestions in the preparation of 

this article. The authors also express sincere appreciation to their academic supervisor for the guidance, 

motivation, and continuous support given until this research could be completed successfully. In addition, the 

authors would like to thank all parties who have contributed directly or indirectly to the completion of this 

research. 

 

REFERENCES  

[1]. Al Haqiqy, M. S. I., Muassomah, M., & Mufidah, N. (2024). Pembelajaran efektif maharah qira’ah untuk siswa 

non pesantren. Al Mi’yar: Jurnal Ilmiah Pembelajaran Bahasa Arab dan Kebahasaaraban, 7(2), 740. 

https://doi.org/10.35931/am.v7i2.3987 

[2]. Alderson, J. C. (2005). Assessing reading (1st ed.). Cambridge University Press. 

[3]. Alimudin, A., Dania, I., & Saputri Hidayat, A. A. (2023). Analisis bahan ajar maharah qira’ah di SMP 

Muhammadiyah 3 Yogyakarta berbasis CEFR. Al-Hikmah: Jurnal Agama dan Ilmu Pengetahuan, 20(1), 38–

51. https://doi.org/10.25299/al-hikmah:jaip.2023.vol20(1).11655 

[4]. Al-Jarf, R. (2026). A systematic review of studies on teaching reading in Arabic to grades 1–12: Textbooks, 

skills, and learning outcomes. Journal of Learning and Development Studies, 6(5), 1–19. 

https://doi.org/10.32996/jlds.2026.6.5.1 

[5]. Ardiansah, A., Masrur, M., & Aulia, M. (2025). Penerapan metode qira’ah dalam pembelajaran keterampilan 

reseptif bahasa Arab. JIIP - Jurnal Ilmiah Ilmu Pendidikan, 8(4), 3589–3595. 

https://doi.org/10.54371/jiip.v8i4.7551 

[6]. Bin Sawad, N., Law, J. M., Tibi, S., & Boese, K. (2022). Arabic metalinguistic knowledge predicts reading 

comprehension: A scoping review. Frontiers in Communication, 7, 984340. 

https://doi.org/10.3389/fcomm.2022.984340 

[7]. Cecep, C. S. R., Amalia, A. N. A., Abdul Hafidz, A. H. B. Z., Alwi, M. A. Y., & Sania, S. K. L. (2024). The 

analysis of experiential learning method of Dale’s cone experience model in improving the effectiveness of 

Arabic language learning. Izdihar: Journal of Arabic Language Teaching, Linguistics, and Literature, 7(1). 

https://doi.org/10.22219/jiz.v7i1.30823 

[8]. Fadhli, F., Wahyudi, H., & Rusdi, R. (2024). Analisis kemampuan maharatul qira’ah siswa kelas X Madrasah 

Aliyah Negeri 1 Kepulauan Meranti. Jurnal Pendidikan Educandum, 4(2), 22–35. 

https://doi.org/10.55656/jpe.v4i2.210 

[9]. Goodman, K. S. (1967). Reading: A psycholinguistic guessing game. Journal of the Reading Specialist, 6(4), 

126–135. https://doi.org/10.1080/19388076709556976 

[10]. Grabe, W. (2009). Reading in a second language: Moving from theory to practice. Cambridge University Press. 

[11]. Grabe, W. P., & Stoller, F. L. (2013). Teaching and researching: Reading (2nd ed.). Routledge. 

https://doi.org/10.4324/9781315833743 

[12]. Hasan, L. M. U., & Rido’i, M. (2024). Pengintegrasian asas andragogi dalam pengembangan maharah qira’ah di 

LPBA MASA Surabaya: Pendekatan inovatif pembelajaran bahasa Arab. EL-FUSHA: Jurnal Bahasa Arab 

dan Pendidikan, 5(1), 1–14. https://doi.org/10.33752/el-fusha.v5i1.6696 

[13]. Kaufman, R. A. (1971). A possible integrative model for the systematic and measurable improvement of 

education. American Psychologist, 26(3), 250–256. https://doi.org/10.1037/h0031229 

[14]. Lubis, I., Ghoziyah, I., & Casmini, C. (2023). Assesmen for learning maharah qira’ah ditinjau dari tujuan 

pembelajarannya. EDUKATIF: Jurnal Ilmu Pendidikan, 5(2), 815–823. 

https://doi.org/10.31004/edukatif.v5i2.4189 

[15]. Messouab, I. (2024). Receptive vocabulary knowledge and reading comprehension: The case of Arabic as a 

foreign language. International Journal of Arabic Linguistics, 10(1). https://doi.org/10.34874/PRSM.IJAL-

VOL10.46963 

[16]. Muhammad Rizqi Ramadhan, M., Sholih Salimul Uqba, M., Ryan Wahyu Wijayanto, & Ahsanil Kholiqin. 

(2024). Pembelajaran Al-Qur’an dan pengaruhnya terhadap maharah qira’ah di SDIT Yaa Bunayya 

Wringinanom Gresik. KIRANA: Social Science Journal, 1(3), 125–132. 

https://doi.org/10.61579/kirana.v1i3.200 

449 

https://ijsenet.com/
https://doi.org/10.35931/am.v7i2.3987
https://doi.org/10.25299/al-hikmah:jaip.2023.vol20(1).11655
https://doi.org/10.32996/jlds.2026.6.5.1
https://doi.org/10.54371/jiip.v8i4.7551
https://doi.org/10.3389/fcomm.2022.984340
https://doi.org/10.22219/jiz.v7i1.30823
https://doi.org/10.55656/jpe.v4i2.210
https://doi.org/10.1080/19388076709556976
https://doi.org/10.4324/9781315833743
https://doi.org/10.33752/el-fusha.v5i1.6696
https://doi.org/10.1037/h0031229
https://doi.org/10.31004/edukatif.v5i2.4189
https://doi.org/10.34874/PRSM.IJAL-VOL10.46963
https://doi.org/10.34874/PRSM.IJAL-VOL10.46963
https://doi.org/10.61579/kirana.v1i3.200


  International Journal of Science and Environment 

                                                                       https://ijsenet.com 

[17]. Muzayanah, A., Setiyawan, A., Mansur, N., & Putri, D. K. (2025). Analisis kitab Al-Arabiyah li An-Nasiy’in 

dalam pembelajaran mahārah qirā’ah di pondok pesantren. Aphorisme: Journal of Arabic Language, 

Literature,  and Education, 6(2), 583–600. https://doi.org/10.37680/aphorisme.v6i2.8813 

[18]. Ngabut, M. N. (2015). Reading theories and reading comprehension. Journal on English as a Foreign 

Language, 5(1), 25. https://doi.org/10.23971/jefl.v5i1.89 

[19]. Rahman, A. Abd. (2018). Keterampilan membaca dan teknik pengembangannya dalam pembelajaran bahasa 

Arab. Diwan: Jurnal Bahasa dan Sastra Arab, 3(2), 155. https://doi.org/10.24252/diwan.v3i2.4602 

[20]. Rumelhart, D. E. (1977). Toward an interactive model of reading. In Theoretical models and processes of 

reading (1st ed.). International Reading Association. 

[21]. Snyder, H. (2019). Literature review as a research methodology: An overview and guidelines. Journal of 

Business Research, 104, 333–339. https://doi.org/10.1016/j.jbusres.2019.07.039 

[22]. Stanovich, K. E. (1980). Toward an interactive-compensatory model of individual differences in the 

development of reading fluency. Reading Research Quarterly, 16(1), 32–71. 

[23]. Syaifudin. (2024). Pengembangan media ajar bahasa Arab secara manual pada pembelajaran maharah al-

qira’ah. Cendekia Inovatif dan Berbudaya, 2(2), 174–183. https://doi.org/10.59996/cendib.v2i2.686 

[24]. Wijaya, M., & Hikmah, F. (2023). Problematika pembelajaran maharah qira’ah dalam pembelajaran bahasa 

Arab pada siswa Madrasah Ibtidaiyah. Jurnal Educatio FKIP UNMA, 9(2),  858–864. 

https://doi.org/10.31949/educatio.v9i2.4880 

 

 

 

450 

https://ijsenet.com/
https://doi.org/10.37680/aphorisme.v6i2.8813
https://doi.org/10.23971/jefl.v5i1.89
https://doi.org/10.24252/diwan.v3i2.4602
https://doi.org/10.1016/j.jbusres.2019.07.039
https://doi.org/10.59996/cendib.v2i2.686
https://doi.org/10.31949/educatio.v9i2.4880

